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Everyone seems to have a set of ‘asks’ for 
government. They have been lobbying political 
parties and trying to get what they want as part 
of policy.

I am taking a different approach and in my 
approach I want to be able to go to the new ministers in the new 
government, whatever flavour it is, and say:

“We are playwork and we want the government to do this:”

For this to have any effect then the playwork world has to be able to talk 
with one voice. There needs to be consistency and agreement because 
united we stand but divided we fail.

The Children’s Play Policy Forum has produced its ‘Four Asks’ but they are 
primarily about play not about playwork and this is right as the CPPF is a 
grouping of organisations concerned about play.

As a playworker I am also concerned about play but I don’t want to 
confuse the Government by asking for something that others are 
already asking about, I see the value in talking about a new play strategy, 
I see the importance of raising issue around the UNCRC Article 31 and 
General Comment 17 and I completely accept the need to continue to 
lobby about the importance and value of play. I and all of you should and 
will be seen to be in support of the ‘Four Asks’.

But on top of all of that I want to specifically be talking about the adults, 
the playworkers, who co-create spaces where children can 
play, who act as guardians of that space, who sensitively 
support children’s play because they understand what play 
is and what play is not and who are part of a profession 
that’s sole purpose is about the child’s need and right to 
play.

I have been listening and paying attention to what people 
are saying are playwork’s needs and I can distil it into these 
points:
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•	 A clear government department and minister who has a responsibility 

for children when they are ‘out of school’. This includes playwork 
provision. This person would become a ‘champion’ for playwork.

•	 Recognition and acceptance of difference between playwork approach 
and education approach – this would also have a knock-on effect with 
inspection and regulation

•	 Changes to the regulation and inspection of out of school provision 
that makes playwork an essential part of service design and 
implementation.

•	 Funding and support for playwork workforce development that includes 
playwork qualifications for all those who work with children and 
young people in all play provision such as after school clubs, holiday 
playschemes, adventure playgrounds, play rangers, mobile playworkers, 
in prison visitor services;  that includes networking and dialogue 
opportunities across the playwork sector. 

•	 A requirement for playworkers to have playwork qualifications (as 
opposed to any others)

•	 Promote the value and importance of playwork across sectors and to 
the public

These points need to be argued, changed, 
agreed on then amplified and explained 
and then have the costs associated with 
them estimated.

Once this is completed we, the playwork 
sector, will have a document that we can 
place before government. And we can say 
“our work is important - it is your duty 
to the children to support us”

Well, maybe not in those exact words!!

Now it is over to you. If you do not take 
part in this process, by helping to write 
the document or as a minimum saying 
“put my name to it”, how can I as editor 
and publisher of iP-D!P Magazine say I 
have the confidence of playwork?

Thanks

Ed.
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Question

? The aim of the QUESTION 
is to elicit answers.

Please email yours to:

info@ip-dip.org

Thanks

Ed.

“Play is under-
stood by decision 
makers”

This is the third of the questions which we had at the 
Playwork Conference. 

Do you:
Strongly agree; Agree; No opinion; Disagree; Strongly disagree? 

and tell us why
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The third biennial Philosophy at Play 
conference will take place at the University of 
Gloucestershire on 9 and 10 June 2015.
Regular iP-D!P readers will know that it runs 
occasional ‘why you should read my book’ 
articles. Well, this isn’t one of those. It’s a 
‘why you should come to our conference’ one 
instead. Like it says in the title.
This conference is a bit different from other 
play sector conferences in a number of ways. 
Firstly, it is about philosophy and play – and 
only philosophy and play (but we do take a 
fairly broad definition of what constitutes 
philosophy). What this means is the papers 
presented look at what philosophy can offer 
for the study of play. And that’s a lot, I can 
tell you, and often stuff that isn’t on the 
general book shelves of many play scholars. 

Secondly, it’s not only about children’s play. 
And following on from this, thirdly, it is not 
only for people in the children’s play sector, it’s 
also for philosophers and others who study 
other aspects of play from a philosophical 
perspective (like adult play, or games studies). 
And lastly, it is an academic conference – but 
HOLD ON! Before you stop reading, hear me 
out. There will be those who won’t enjoy sitting 
and listening to people presenting academic 
papers about obscure theories and people, 
but some of you might. We want to make sure 
you know what you’re letting yourself in for, 
and it is an academic conference. But if you 
have an open ear and an open mind, there may 
be loads of stuff here that is new for you. 
Philosophy is best described as the activity of 
thinking. There will be thinking – hard – in shed 
loads.

Why you should come to our 
conference

hilosophy at     layϕ ϕ

The two previous conferences and ensuing publications have
opened up dialogue and paradigmatic bridge building
between scholars of play and philosophers. This dialogue has
extended taken‐for‐granted concepts of play as the innocent
frolicking of children to more complex and challenging areas
including aesthetics; alternative and virtual worlds; ideas of
evil, of politics, of ethics and productive and non‐productive
labour. This conference hopes to continue this epistemological
and paradigmatic bridge‐building. 

The call for papers has now closed and successful papers will
be announced in April.

A book, arising from papers presented at the 2013 event is to
be published in time to be launched at this conference.

This conference is part of a wider University of Gloucestershire
Festivals Fortnight event so you may be able to tie your visit in
with another event and see what Gloucesteshire has to offer.
For more information on this celebration event visit
www.festivalfortnight.info

Cost 

* Please refer to full terms
and conditions at
http://insight.glos.ac.uk/Phil
osophyatPlay

Venue

University of
Gloucestershire, 
Oxstalls Campus, 
Oxstalls Lane, Gloucester,
GL2 9HW

For the latest conference information and to book your place visit:
http://insight.glos.ac.uk/PhilosophyatPlay

9 and 10 June 2015
University of Gloucestershire, Oxstalls Campus, Gloucester, UK.

Early bird fee £125

Full fee £175

Concession fee £75

Conference dinner £30
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Our aim for these conferences is to bring 
together scholars of play and scholars of 
philosophy, and we are beginning to develop a 
wonderful international community of interest 
in this area. Some of the presenters may be 
familiar to you (as play sector people) and 
many won’t. Our keynote speakers are:
Professor Henning Eichberg, German 
sociologist and historian, now teaching at the 
University of Southern Denmark in Odense, 
notable for his work on philosophy of the body. 
His presentation is called Play and Alienation.
Stuart Lester, Snr Lecturer in Play and 
Playwork at University of Gloucestershire will 
be talking about Bringing play to life and life 
to play: a vitalist line of enquiry.
In addition, Malcolm MacLean and Wendy 
Russell, also of University of Gloucestershire, 
will be talking about the second book (a 
collection of papers from the second 
conference, due to be published soon). Their 
talk is called Slippery rules and porous limits: 
freedom, boundaries and the problem of 
subjectivity.
As well as this, there will be lots of smaller 
presentations. We have an amazing range of 
papers lined up, from a truly diverse bunch 
of philosophers, play specialists, artists and 

designers from 14 different countries! Some 
consider the work of specific philosophers 
(European, Chinese, Indian); others look at 
play and art (aesthetics); others at being and 
becoming (ontology) or at other philosophical 
issues of metaphysics and ethics. Some look 
specifically at children’s play (and adults’ 
engagement with this); others at topics such 
as play and the internet, play and resistance, 
and the history of play. 
Other treats in store at the conference will 
be Meynell and his book stall, some playful 
disturbances and a conference dinner, which 
will be in the absolutely gorgeous Blackfriars 
Priory. It is a small, intimate conference with 
people coming from far and wide.
So, does this whet your appetite? We 
have done everything we can to make the 
conference as affordable as possible. Our 
early bird rate deadline is 30 April, and this 
rate is £125 for the 2 days (full rate after 
this is £175). If you earn less than £17000 
a year, you can apply for our concessionary 
rate, which is £75. This covers the conference 
plus refreshments and lunches at the 
conference, but not the conference dinner 
(which is bookable separately for £30) or 
accommodation.

Name Title

1 Francis Barton
(Stroud, UK)

Material Encounters: play, mimesis and the tactility of 
perception in Walter Benjamin’s work

2 Chris Bateman
(University of Bolton, UK) Five Millennia of Play: A Philosophical History

3 Núria Sara Miras Boronat
(University of Barcelona, Spain)

Playing Your Self: The Utopian Game of Becoming in Modern 
Times

4 Hattie Coppard
(Director, Snug & Outdoor, London, UK)

Staying with the In-Between:
What insights can an artist’s process of enquiry bring to an 
understanding of play and everyday encounter in the public realm?

5 Annie Cummins (University College, Cork, 
Ireland) Playing with Desire: the role of toys in children’s play

Why you should come to our 
conference
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6 Dominika Czakon and Natalia Anna Michna
(Jagiellonian University, Cracow, Poland)

Art as play: Philosophical comparison of adults’ and children’s 
art

7 Lucia Rabello de Castro
(Universidade Federal do Rio de Janeiro, Brazil) Play and Resistance: a plea for the failure to achieve

8 Damla Dönmez
(Bogazici University, Istanbul, Turkey)

“Life as Play” from East to West: A comparative analysis of play 
in Aurobindo and Schlick

9 Imara Felkers
(HKU University of the Arts, Utrecht, Netherlands)

Art as play:  students of the Fine Arts as game designers?

10 Darijana Hahn 
(Cultural Scientist, Hamburg, Germany)

Between arcadia and utopia: The equipped playground as an 
expression of the idealised society

11 Erin Heisel  (Soprano, New York, USA) The “C” Word: competition in musical play

12 Amy Lee Ketchum
(Artist, California, USA) Man at Play in the Internet: the New Babylon of Today

13 Ana Elisa U. Labariega
(Universidad Autonoma Metropolitana, Mexico)

Title to be confirmed
‘But there are much worse games to play’: being myself, 
uncertainty and meaning in The Hunger Games

14 Phyllis Mazzocchi
(Writer, traveller, mythologist, Los Angeles, USA)

Play as a Portal to Awakening in the Blithesome Wanderings of 
Chuang Tzu

15 Dag Nome
(University of Agder, Kristiansand, Norway)

How can studies on the initial character of play among toddlers 
reveal the democratic characteristics in early peer-cultures?

16 Lise Specht Petersen
(University of Southern Denmark, Odense, Denmark)

Fantasy Play and Architecture

17 Annika Pissin
(Lund University, Sweden)

Is Confucianism a killjoy? Children’s play and parents’ fear in 
contemporary China

18 Cath Prisk
(London, UK)

Dangerous Play: Or are ‘helicoptered’ kids more likely to get 
herpes?

19 Rachel Rosen
(Institute of Education, London, UK)

(Dis)connections? Re-theorising the relationship between play, 
childhood, and the political economy

20 Huang Yuanfan 
(Écoles normales supérieures de Lyons, France/
Shanghai, China)

Are philosophical games worth playing?

For more information (including travel and accommodation, 
as well as abstracts for the presentations and papers), or to 

book your place, 
go to http://insight.glos.ac.uk/PhilosophyatPlay. 

Philosophy at Play confirmed papers as 
at 23/4/15 (may change)
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ABSTRACT: 

This paper focuses on the connection between 
play (paidia) and education (paideia) in Plato’s 
Republic. The dialogue presents two opposing 
pedagogical approaches to the education 
of political leadership: first, the approach of 
a Socratic-like lover of wisdom, who seeks 
to “free” citizens through philosophical play 
for lives of excellence (arete) and for the 
application of their leadership skills to the 
construction of a just society for the public 
good; and second, the approach of tyrannical 
sophists who educate and rule in the city 
by coercive force for private advantage and 
the enslavement of citizens for a ruler’s 
own personal ends. Plato’s Republic aims to 
show that philosophical “play” is the best 
pedagogical means to educate a just citizenry 
and to prepare philosophical leaders to govern.

This paper traces a central connection 
between play (paidia) and education (paideia) 
in Plato’s Republic. (1) In this dialogue play 
is presented as the best pedagogical means 
in the education of a just citizenry and 
the cultivation of philosophical leaders who 
can apply their knowledge and experience 
to establishing a just city (polis). My 
hermeneutical approach to the Republic is 
shaped by more recent approaches to Plato’s 
dialogues that consider the dialogue form 
as significant for an understanding of the 
content of the dialogues. Specific to the 
connection between play and education in 
the Republic is the dramatic context which 
identifies a life-and-death struggle between 
philosophy/freedom and sophistry/tyranny 
in terms of their respective approaches 
to education/culture and leadership in 
establishment of a “just” city.

Education/Play in the Context of the 
Dialogue, the Characters, and the 
struggle between Philosophy/Free-Play 
and Sophistry/Tyrannical Control.
The dramatic form of the Republic, the 
character of the participants, and the 
social-political context of events in Athens 
and Greece during the time of Socrates 
and Plato all have important implications 
for the interpretation of the philosophical 
meaning of the dialogue. (2) They help the 
reader to understand its central aim and 
purpose — the construction of a just city in 
words (polin...logo, 2.369a; lexeos, 5.473a) 
and the cultivation of who will govern a 
community justly. (3) This aim is supported 
by the philosophical search for the Good, 
the protection of the just city from dangers 
that would threaten to bring about its decline 
and fall, and the educational means most 
likely to make the construction of a such a 
just city possible. Socrates’ proposal for an 
educational process likely to result in the 
creation of a free and liberating city, is playful 
in its approach but serious in its intent. Not 
unexpectedly, this serious topic of education 
(paideia) is presented with much playfulness 
(paidia) by the author of the dialogue and in 
the context of struggle (agon) and contest. 
This conflict between two approaches to 
education — learning by force/coercion (bia) 
versus learning by free-play — is manifest 
in the conflict between tyrannical force and 
philosophical persuasion, sophistry and 
philosophy, and between private advantage 
and the public good.

The prominence of play (paidia) in the 
Republic is reflected in the interplay of the 
interlocutors, and is particularly prevalent 
in the thought and life of Socrates and his 
extended discussion with Thrasymachos, an 

Play and Education in Plato’s Republic
By Arthur A. Krentz
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arch-sophist, and with Plato’s two brothers, 
Adeimantos and Glaucon. Socrates, the 
principal “player” in the dialogue, while 
considering the importance of dialectic in the 
education of philosophical rulers, describes 
his discussion with Adeimantos and Glaucon 
about the education of philosophical leaders 
and the consititution of the “city in words” as 
“playing” (paidzomen, 7.536b-c).

Readers of the dialogue are warned that the 
spoken and written report of the proceedings 
is not a first hand account, but a “replay” — 
a retelling from memory — by Socrates, who 
“yesterday” stayed up all night talking with 
others in Piraeus about the desirability of a 
just life and a just society. It takes about 10 
hours to read the dialogue aloud so it is likely 
that the actual conversation lasted at least 
that long. However, even if readers grant to 
Socrates a prodigious memory for the details 
of an all-night conversation in Piraeus, and an 
accurate retelling of the night’s discussion 
to an anonymous hearer on the following day, 
it is unlikely that readers can be confident 
that they have an authoritative and unbiased 
presentation of the views of any of the main 
characters including Socrates or even of 
Plato, their inventive author, who was not 
listed as present. Rather, the speeches of the 
participants must be read cautiously in a way 
which requires that readers and interpreters 
not assume that Socrates re-telling of 
the lengthy discussion, and Plato’s written 
account, are entirely unbiased and accurate 
or can be accepted uncritically. Readers must 
work through the issues and the problems of 
interpretation for themselves.

Socrates opens the Republic the account of 
his journey outside of Athens and says, “I 
went down (katabaino) to Piraeus yesterday 
with Glaucon, the son of Ariston, to pray 

to the goddess; and at the same time, I 
wanted to observe how they would put on the 
festival” (1.327a). The dramatic occasion of 
the dialogue is set at about 416 B.C.E. at 
the time of the institution of the new festival 
in honor of the goddess Bendis — goddess 
of the moon (4) and of night — who is being 
celebrated in the evening festivities at Piraeus 
with a torchlight parade. (5) Much has been 
made of the spatio-temporal features of this 
opening passage and other highlights in the 
dialogue such as the Myth of the Cave. (6) 
Both involve a downward descent — Socrates’ 
trip to the “lower” night-time world of Piraeus 
harbour and, in the Myth of the Cave, the 
downward descent of the philosopher’s return 
to the shadowy everyday world inside the 
darkness of the cave. It is also significant 
that these “descents” to nether worlds 
occur in the dark of night at Piraeus and in 
the disorienting darkness that permeates 
everyday life in the cave.

The Myth of the Cave is presented as a 
metaphor of education (paideia, 7.514a) but 
it may also serve as a model of the role of 
an educational mentor, such as Socrates. 
Thus, we can compare Socrates to the free, 
philosophical wise man who reenters the 
nether-world of the dark cave — the world of 
everyday affairs in which people live and move 
and have their being — in order to attempt 
to rescue those who live in this shadowy 
world, while facing the danger of having his 
life threatened by the violent reaction of the 
“prisoners” inside the cave who find their world 
disturbed by a Socratic rescuer (7.517a). 
The playground or arena for the pedagogical 
contest between philosophical, free inquiry 
and sophistic demagoguery takes place in the 
dark world of the cave — a world of shadows, 
and public opinion, a world of “getting and 

Play and Education in Plato’s Republic
page 2
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spending” and social-political intrigue.

Some interpreters of the dialogue have drawn 
attention to the struggle that takes place in 
the dialogue between tyranny and philosophy, 
between violent force and rational persuasion, 
(7) between education as represented 
by the sophists who aim at success and 
mastery over their students, and by Socratic 
philosophers who seek to nurture their 
students through a liberating philosophical 
quest for wisdom. This conflict between 
injustice and justice, between sophistry 
and philosophy is mirrored not only in the 
arguments and debate of the interlocutors, 
but also in the very lives and characters of the 
participants themselves. (8) 

Gathered at Polemarchos’ house, where 
the discussion takes place, are almost a 
dozen men. What is known of the lives and 
characters of some of the main participants 
in the discussion, as well as their disposition 
toward tyranny or philosophy, is also relevant 
to the analysis of play and education and 
the interpretation of the dialogue. I will deal 
with only a few of the participants whose 
presence is relevant to the interpretation 
advanced in this paper. First of all, Socrates, 
our narrator, who raises the issue of a just life 
and a just society and education as a means 
to achieve it, shows himself to be dedicated 
to a life of excellence, and the cardinal virtues 
— temperance, courage, wisdom and justice. 
He represents the philosopher par excellence 
constantly striving for wisdom and the 
appropriation of these virtues into his own 
life. The etymological meaning of the names 
in Plato’s dialogues often reveals significant 
characteristics of the participants, and 
the Republic is no exception. The name of 
“Socrates” is derived from “sodzein” (save) 
and “kratein” (to have the power) which 

together means “one who has the power to 
save or rescue.” Presumably Socrates’ power 
to save was directed primarily at others 
because he could not “save” himself from being 
found guilty of irreligion and the corruption 
of youth before the Athenian court. However, 
he did “save himself” from rendering evil for 
evil, preferring to suffer evil rather than do 
it (See the Crito). As an educational mentor 
Socrates shows himself as a kind of mid-
wife of ideas, and a pedagogue who leads 
potential learners to discover the truth for 
themselves, by “purging” them of false opinions 
and encouraging them to pursue the truth 
with the aid of their philosophical mentor. 
But Socrates is also a playful trickster and a 
wizard (goete), a practitioner of irony (1.337a) 
who little by little may lead us astray. So 
careful readers must not be content to 
accept what he says at “face value,” but must 
test it for themselves and go beyond the 
dialogue in working some of these things out 
on their own.

Socrates is accompanied on his journey 
to Piraeus by Glaucon and they are joined 
at the site of the discussion by Glaucon’s 
brother, Adeimantos. Both young men have 
philosophical potential, and both are brothers 
of Plato, the author of the dialogue, who was 
not present at the discussion. The three 
brothers are sons of Ariston — a name 
which means “the best” — and which leads 
Socrates jokingly to address Glaucon as “you 
best of men” (7.536e). Later as Socrates 
discusses the power of the “rule of the best”/
aristocracy, we see that the designation 
“best” applies primarlily not to those of 
noble birth, but to those whose character 
and actions are marked by excellence and 
achievement. Both Adeimantos and Glaucon 
distinguished themselves courageously at 

Play and Education in Plato’s Republic
page 3
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the battle of Megara. (9) — an indication 
of their courage. Socrates describes the 
character of these brothers in the words of 
an admiring poet as “sons (paides) of Ariston, 
divine (theion) offspring of a famous man” 
(2.368.a). Glaucon and Adeimantus are cast 
in the roles of potential philosophers caught 
in the struggle between tyrannical force and 
philosophical persuasion, between violent 
oppression and a just society,and between the 
poles of philosophical/practical life and the 
sophistical pursuit of self-interest.

Socrates personifies the integration of 
wisdom and justice in his own life and he 
brings to the fore the issue of justice in the 
life of the community. Thrasymachos and 
his fellow sophists — the power-wielding 
politicians — argue in favour of injustice and 
self-interest personified in Thrasymachos’ 
definition of tyranny — “which by stealth 
and force (bia) takes away what belongs to 
others, both what is sacred and profane, 
private and public, not bit by bit, but all at 
once” (1.344a). Although Thrasymachos 
participates actively in the discussion only 
in Book 1, he represents the position of the 
sophists as defenders of self-interest and 
the tyrannical rule of the community by force 
and so his presence looms large over the 
entire dialogue. When he first enters into the 
discussion he has to be restrained by the 
men sitting near him who want to hear the 
argument out (1.336b). He breaks into the 
discussion like a “wild beast” (therion) and “he 
hurled himself upon us as if he would tear us 
to pieces” (1.336b). Thrasymachos’ entry into 
the discussion is like the attack of a vicious 
“wolf” (1.336d) — a very important allusion to 
the tyrannical character of sophists, who are 
associated with the violent attacks of wolves, 
as opposed to the more gentle behaviour 

of philosophers who are linked with the 
discriminating watchfulness of well-disciplined 
dogs! (10) Thrasymachos represents the 
violent intrusion of force into the well-ordered 
dialogue of the community, so he must be 
restrained in order not to interrupt the 
discussion (1.336b). After being subdued he 
must also be prevented from leaving the house 
until he has heard Socrates’ response to his 
speech that “he poured like a bathman...in a 
sudden flood over our ears” (1.344d). Although 
Thrasymachos, whose name means “clever 
and overbold in schemes and machinations,” 
is somewhat “tamed” and reduced to silence 
by Socrates in Book 1, nevertheless, by his 
presence he continues to represent the 
powerful and tyrannical tendencies of the 
sophists in the social-political realm. 

The conflict between Socrates and 
Thrasymachos is characteristic of the 
struggle between philosophy and tyranny, 
gentle persuasion and violent oppression 
throughout the dialogue. This conflict also 
has implications for the interpretation of 
the Republic. It suggests that the speeches 
must not be read “straight on” as it were, as 
if we could determine the innermost thoughts 
of Socrates or Plato on these matters, 
but always in context of a violent struggle 
between philosophy and sophistry, between 
a just society and a tyranny. This conflict 
between “aristocracy” — the “philosophical” 
rule of the city by the best — and “tyranny” 
also has some counter-effects on the ideal 
city proposed by Socrates for the city takes 
on some tyrannical characteristcs of its own, 
banishing poets and story tellers such that 
Plato and even Socrates would be unwelcome 
citizens in this ideal city. Of special note in 
the dialogue is the effect that tyranny has 
on philosophy, as the “love of wisdom,” and 

Play and Education in Plato’s Republic
page 4
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on the account of Love/Eros/Philia which is 
presented. For example, Eros, the desire for 
the beautiful, is described in dialogues such as 
the Phaedrus and the Symposium as a divine 
gift and the creative source of the greatest 
individual and social benefits in the polis. 
However, in the Republic Eros is described as a 
“tyrant” (1.329c, 3.402b-403c) whose “gifts” 
must be curbed and censored. It is important 
to take these tyrannical aspects into account 
in the interpretation of the text and to be 
aware of the tentativeness of “the city in 
words” outlined in the dialogue. (11) 

In the presentation of the playful dramatic 
elements of the dialogue there are elements 
of seriousness (spoude) and play (paidia) 
combined. Firstly, there is the “seriousness” 
of the issue of justice applied to the life of 
the individual and the community. Secondly, 
there is the playful attempt to describe 
this in words and the ironic reminder from 
Socrates that the construction of the city 
is a form of “play” and a “game” (paidia) — 
a suggestion that the “image” of the ideal 
city, which Socrates describes, must not be 
taken too seriously as though it might be 
regarded as a blueprint of an ideal community 
or even that it is realizable. Serious and tragic 
elements are also manifest in the serious 
impact on the lives of the key characters, 
the account of the likelihood of the decline 
of the just city, and the entry of politics into 
the life of Socrates resulting in his conviction 
and death as a dangerous threat to the 
Athenian polis. (12) But as a form of play, 
the Republic itself is comically optimistic, 
especially on the question of the actual 
establishment of this city in words in the 
face of three giant waves of opposition — the 
equal education and participation of women 
as rulers (5.446a-456b), the much more 

difficult issue of marriage rites, and of wives 
and children in common (5.456b-473b), and 
finally, the political rulership of philosophers 
(5.473b-480a). It is also significant that 
each of these three “waves” that threaten 
the ideal city involve a degree of the tyrannical 
repression and control of Eros/Philia/Love in 
the life of the city and, hence, on the likelihood 
of achieving a just society.

Play is central to the interaction of the 
characters, the setting of the dialogue 
and at all levels of learning in the Republic. 
Even the most difficult and highest forms 
of philosophical investigation such as 
dialectic — the final stage in the education 
of philosophical rulers — are described as 
play (paidia) and the best form of education 
for free citizens in a just society. Socrates 
is present in the dialogue as a philosophical 
mentor of this play and a philosopher of the 
highest rank. The sophists are Socrates’ 
principal opposition and are represented by 
Thrasymachos as a professional contender 
for the governance and rulership of the city, 
an anti-hero for its youth, and a major player 
in the contest for pedagogical supremacy in 
establishing a just city or a tyrannical one. 
Others who join in the match, particularly 
Adeimantos and Glaucon, are amateurs 
— neither professional philosophers nor 
sophists. Hence they have Socrates and 
Thrasymachos before them as pedagogical 
and leadership models for playing the 
serious game of political life and as rival 
mentors in the leading and education of its 
citizens. Thus, Socrates and Thrasymachos 
represent opposing types of leadership and 
educational approaches — Thrasymachos 
as the overpowering tyrannical sophist, on 
the one hand, and Socrates as the enabling 
philosopher and co-searcher of wisdom, on the 
other. 

Play and Education in Plato’s Republic
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The Link between Education (Paideia) and Play 
(Paidia).

In Plato’s Republic, an important link is 
established between education/culture 
(paideia) and play/games (paidia), beginning 
with children’s (paides) musical and athletic 
activities but continuing through the whole 
educational process culminating in the 
dialectical “free-play” of the philosopher 
king or queen. The evidence for this link 
between education and play is considerable. 
L. Brandwood in his A Word Index to Plato 
lists over 60 citations in the Republic to the 
noun variants of “paideia” and to the verb 
form “paideuein” in reference to education/
culture and the educational process. (13) 
The references to play/game(s) in its noun 
form — “paidia” — occurs over 25 times, 
and in its verbal form — “paidzein” — over 
8 times in the Republic. (14) Both terms are 
linked with the education and activities of 
children — “pais” and “paides” — but also 
with the education of dialectical philosophers. 
Etymologically in Greek the terms “paideia,” 
the word for education/culture, “paidia,” 
the word for play/game/pastime/sport and 
“paides” the word for children, have the same 
root, and the three terms often show up in 
the same context.

The educational play of children is central 
to the Republic; however, there are also 
important connections between play and the 
practice of dialectic of philosophers in the 
acquiring of a philosophical education. (15) 
To understand the philosophical message of 
the Republic requires giving close attention 
to the connection between education/culture 
(paideia), and the pedagogical approach 
(paidagogia) to teaching and learning that 
are to be carried out in the community. The 
central aim of pedagogy (paidagogia) is to 

encourage learning as a form of play (paidia), 
which is the most persuasive and effective 
approach to learning for the free citizens 
in a society which honors philosophers. (16) 
Socrates, who discusses with Glaucon the 
importance of play in the education of the 
philosophical rulers in the city, states in the 
Republic, 7.536e-f, that:

“Well then, the study of calculation and 
geometry, and all the preparatory education 
(propaideuthenai) required for dialectic must 
be put before them as children (paisin), and 
the instruction must not be given the aspect 
of a compulsion to learn” (ouk hos epanagkes 
mathein to schema tes didaches).

“Why not?”

“Because the free man (eleutheron) ought 
not to learn any study slavishly. Forced labors 
performed by the body don’t make the body 
any worse, but no forced (biaion) study abides 
in the soul.”

“True,” he said.

“Therefore, you best of men,” I said, “don’t use 
force (bia) in training the children (paidas) in 
the subjects, but rather play (paidzontas). In 
that way you can better discern what each is 
naturally directed toward.”

Here Socrates presents the optimum 
approach to education as a non-coercive play 
activity in which children are to participate 
freely (7.536e). The term “freely” in this 
context does not imply that educational play 
is unstructured and has no limits, since the 
freedom of individuals in the Republic must be 
viewed within the limiting context of the city 
(4.434a-e) and in the form of a more “law-
abiding play” (ennomoterou...paidias, 4.424d).

Play appears, both as a method used in the 
instruction of learners as well as an activity 

Play and Education in Plato’s Republic
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related to the educational context (6.497). 
Plato distinguishes between play which is 
playful amusement (6.497a-e, 7.539b), and 
the law-abiding play (nomoterou...paidias) 
which is serious (spoudaious) (4. 424e-425a). 
Frivolous or non-serious play is the play which 
diverts attention from the educational goal 
of the discovery of the truth, and focusses on 
the dialectical activity as a sport or pastime 
unrelated to the pursuit of the truth. Serious 
play concerns itself with the goal of imbuing 
children’s and learners’ play (paides paidzein, 
4.424a) in music, stories and athletic games 
with good order that fosters excellence in the 
education (paideia) of the young (4.425a-b). 
The aim of the educational process is the 
fostering of the growth and development of 
the learner toward the ultimate objective 
of the individual’s contribution to a good 
society and the vision of the Good itself. 
By way of contrast, the sophists, as 
educators, focussed primarily on refuting and 
contradicting their opponents in discourse — 
a “base” form of play which has lost sight of 
its aim — the truth and the good.

In our everyday usage, there is a tendency 
to treat the terms “play” and “work” as 
opposites and, correspondingly, work is seen 
as serious and play as frivolous. For Plato, 
however, play and work are not opposed to 
each other, since play can be serious and 
useful when it contributes to the educational 
process. Plato himself employs play with 
serious intent in the education of potential 
philosophers when he uses an imaginative 
myth to describe the education of learners 
as they move from an unenlightened condition 
to enlightenment in the Myth of the Cave 
(7.514a-518b). Moreover, dialectic, the final 
stage of education for philosopher-kings, is 
seen as serious play which searches for the 

truth dialectically rather than simply seeking 
to contradict opponents and refute them 
(7.539b-d).

In the contrast between serious play and 
frivolous play, there lies a value distinction 
between what may be termed “good play” 
and “bad play” respectively. One is able 
to differentiate good and bad/base play 
according to whether the activity relates to 
the ultimate end of education, namely, the 
knowledge of the Good and the application of 
that vision to day to day life in a good society. 
All forms of play which aim at or lead toward 
this objective are considered good play. On the 
other hand, “bad” play obscures and diverts 
the learner from striving toward the final goal 
and is to be censored from the educational 
experience of learners (2.376-3.412). A similar 
distinction between noble/good and base/bad 
play is introduced by Socrates in connection 
with the difficulties that philosophical leaders 
have in functioning justly in a democratic 
regime when he says that 

“...this [democratic] regime’s sympathy and 
total lack of pettiness in despising what 
we were saying so solemnly when we were 
founding the city — that unless a man has a 
transcendent nature he would never become 
good (agathos) if from earliest childhood his 
play (paidzoi) isn’t noble (en kalois; beautiful) 
and all his practices aren’t such — how 
magnificently it tramples all this underfoot 
and doesn’t care at all from what kinds of 
practices a man goes to political action, but 
honors him if only he says he’s well disposed 
towards the multitude?” (8.558b)

Once again the contrast is between the noble 
play of philosophical leaders and the base 
play of tyrannical leaders interested in the 
manipulation and control of the crowd. 

Play and Education in Plato’s Republic
page 7



15
no. 251

feature

Concluding Remarks.

In summary, this paper has sketched briefly 
the important link and significance of play 
(paidia) in the education/culture (paideia) 
of the citizen and the community in Plato’s 
Republic and the contrasting educational 
approaches of sophistic coercion and 
philosophical persuasion. Much more can be 

done to examine the relation between play 
and education throughout the dialogue, to 
develop the contrast between noble and 
base play, and to explore the contrasting 
approaches to education and the development 
of political leaders through the liberating play 
of dialectical philosophers, such as Socrates, 
versus the forceful “play” of tyrannical 
sophists, such as Thrasymachos.

Notes
(1) The Greek title of Plato’s work is the Politeia which reflects the social and political context 
of the dialogue in connection with the leadership of politicians “politikoi’, and public polity in the 
community and city (polis). These important “political” connections are somewhat lost in the 
Latin title “Republic” which is derived from “res publica” and means “public things” or “public 
matters,” and in today’s political context suggests the political regime of a nation state. 
Unfortunately, the title “Republic” for the imaginary city (polis) which Socrates constructs “in 
words” (logoi) is misleading if one imposes present political meanings of the term “republic” for 
an understanding of Socrates’ polis constructed in Plato’s dialogue of the 4th century B.C.E. 
Despite this danger I will use the title “Republic” since it is the title most commonly applied to 
this dialogue of Plato.
(2) Much has been written in recent years about the importance of Plato’s dialogue form for 
an understanding of their philosophical import and the reasons why this is important for the 
reading and interpretation of the dialogues. For more on this issue see Arthur A. Krentz, “The 
Philosophical Significance of the Form of Plato’s Dialogues,” Philosophy and Literature , Vol. 7, 
No. 1 (April, 1983, 32-47, and A. Krentz, “Dialogue and Dialectic: the Portrayal of Philosophy in 
Plato’s Phaedrus,” in Philosophy and Culture, Vol.3: Proceedings of the XVII World Congress of 
Philosophy, edited by V. Cauchy. Montreal: Editions Montmorency, 1988, 798-802.
(3) Allan Bloom, translator and editor, The Republic of Plato (New York: Basic Books Inc.,1968. 
All quotations and textual references in the paper are to Bloom’s translation of The Republic. 
Textual references are preceded by the book number of TheRepublic. 
(4) Bloom, op.cit., 441, n.5. Bloom indicates that Bendis was a foreign goddess introduced by 
the Thracians in this new religious festival to Piraeus, the harbour of Athens and noted for 
its openness to novelty. All quotations and textual references in this paper are to Bloom’s 
translation of the Republic.
(5) The source of the light and the casting of the shadows in this festival, and the fact 
that the dialogue occurs at night with the assistance of lamplight and torchlight is also a 
significant parallel to the parable of the myth of the cave. 
(6) See John Sallis, Being and Logos: The Way of the Platonic Dialogue (Pittsburg, PA: 
Duquesne University Press, 1975): 312-320. For an extended discussion of the significance 
of place in Plato’s dialogues see Drew A. Hyland, Finitude and Transcendence in the Platonic 
Dialogues (Albany, NY: SUNY Press, 1995): 13-34. Adi Opher, Plato’s Invisible Cities: Discourse 
and Power in the Republic (Savage, MD: Barnes and Noble, 1991), also treats the importance of 
space in connection with the playful founding of a just society.
(7) See Adi Opher, Plato’s Invisible Cities: Discourse and Power in the Republic (Savage, MD: 
Barnes and Noble, 1991), pp.104-110..
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(8) See Adi Opher, op.cit., pp. 120-125.
(9) See Shorey, Republic, Book 1, p. 144, fn. D.
(10) It is significant that, throughout the Republic, Socrates always swears “by the dog!”--the 
most philosophical of animals.
(11) This struggle between philosophical persuasion and rhetorical force is also reflected in 
the opening scene of the Republic. Socrates and Glaucon, who are on their way from Piraeus 
to Athens, are seen by Polemarchos “from a distance as [they] were hastening homeward” 
(1.327b). Polemarchos orders his slave-boy (paida) to run and make them wait for him; the 
slave caught hold of Socrates’ cloak from behind and made him stop, ordering him to wait. 
Polemarchos approached with Adeimantos and a few others, whose names are mostly 
unmentioned and invites Socrates to his home; Socrates indicates that he and Glaucon are 
heading back to Athens and he wants to continue on their way. However, Polemarchos remarks 
that Socrates “is outnumbered by those who are stronger and more forceful (kreittos) 
than he is” (1.327c) and, hence, they are not likely to be persuaded to let him go. Again a 
conflict is being introduced between force and persuasion, between political tyranny and 
philosophical dialogue. Physical violence and hostile quarrelling are allayed when Socrates 
agrees to accompany the party to the house of Cephalos, Polemarchos’ father (1.328a-b). In 
the discussion of the Book I, Cephalos is presented as a kind of elder statesman, now old and 
wealthy, and with a traditional religious piety rooted in the advice of poets (1.329d-331e). 
Cephalos, whose name means “chief” or “head” represents the power of traditional religious, 
political and social authority, but he is soon to be caught in the power struggle in Athens 
between the democrats and the oligarches — a struggle which will bring about the demise of 
his family and the death of his sons, Polemarchos and Nicias. See Adi Opher, op.cit., pp.118-9.
(12) Socrates, in the Symposium, argues that the best playwrights, whether comedians or 
tragedians, ought to be equally adept at writing comedy or tragedy, and cast their works as 
comic-tragedies or tragi-comedies. The Republic, in its account of the justice and injustice in 
the city and the lives of citizens, obviously takes the Socratic injunction seriously, thoroughly 
integrating playful comedy and serious tragedy in the dramatic setting and the philosophical 
content of the dialogue, and in the discussion of justice and injustice in the city and on the 
lives of its citizens.
(13) Brandwood, Leonard, A Word Index to Plato (Leeds: W.S. Maney and Son, 1976), pp. 697-
698.
(14) Brandwood, op.cit., p. 699.
(15) Huizinga, op.cit., p. 5. Huizinga maintains that play and culture “are interwoven with one 
another” and that “genuine, pure play is one of the main bases of civilization.”
(16) Perhaps the most extensive treatment of the focus on education and culture (paideia) 
is the work of Werner Jaeger, Paideia: The Ideals of Greek Culture, 3 Vols. tr. by Gilbert Highet. 
(New York: Oxford University Press, 1965). Adi Opher, Plato’s Invisible Cities: Discourse and 
Power in the Republic (Savage,MD: Barnes & Noble, 1991) also gives an interesting treatment of 
the importance of space in connection with the activity of play as essential to the founding of 
a just society.
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Easter surprise as KIDS Adventure Play in 
Upper Clapton is covered in yarn

Pink cows, pom-poms and knitted swings 
delighted children this month when a 
surprise ‘yarn-bomb’ struck the KIDS 
adventure playground in Upper Clapton.

The playground, which sits next to the 
River Lea at the bottom of Springfield 
Park, provides frontline services to local 
disabled children and their parents or 
carers.

National charity KIDS seeks to help 
disabled young people up to 25 by 
developing skills and abilities, with an 
emphasis on ‘positive play’.

As a treat for the children, centre 
managers decided to yarn-bomb the 

playground, a form of street art where 
knitted or crotcheted yarn is wrapped 
around trees and structures to revitalise 
public spaces. The playground was also 
opened to the wider general public for the 
day.

Stratford-based knitwear designer Katie 
Jones and her team helped cover the 
trees, swings and even a giant cow with 
skeins of knitted yarn.

The yarn-bomb created a riot of colour but 
the woolly wrappings also aimed to show 
that children should be out in the fresh air 
and not kept indoors.

Claira Scott-Gray, playground manager, 
said: “We want to raise awareness of our 
policy to give our kids the space and time 

Wrapped in wool
By The Hackney Citizen

Good yarn: 14-year-old Ilyas playing with a knitted cow at 
the KIDS Adventure Play. Photograph: Eleonore de Bonneval
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to play; the chance to explore and take 
risks.

“We want to ask the local community to 
get behind our amazing play space for local 
disabled children and support it in any way 
they can.”

Playground staff hoped that opening 
the centre to the general public would 
raise awareness of the centre’s value as 
a lifeline for disabled children and their 
parents.

KIDS Adventure Play is currently under 
financial strain and parents and carers 
fear the centre will be forced to close.

When the display is over the wool will be 
given to knitting supplies shop Wild and 
Woolly on Lower Clapton Road, who will use 

the wool to make scarves and hats for 
Hackney Winter Night Shelter.

7 April 2015 

http://hackneycitizen.co.uk/2015/04/07/
yarn-bomb-encourages-children-outdoors-

kids-adventure-play/

Photograph: Eleonore de Bonneval
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Outrage is inevitable when “protecting our 
nation’s children” turns into state-sponsored 
kidnapping and perversely unnecessary 
trauma to families who don’t follow the rules.

The news story about the 10- and 6-year-
old siblings who were picked up by police 
for walking alone in their Silver Spring, MD, 
neighborhood provides a scary glimpse into 
the state’s desire to impose its version of 
good parenting on all American families.

The two Meitiv siblings, who had already been 
picked up by police last December, are “free 
range kids,” which means that their parents 
have consciously chosen to let them explore 
and wander freely.

“This is a counterpoint to the hypervigilance 
of ‘helicopter parenting,’ with the idea that 
children learn self-reliance by being allowed to 
progressively test limits, make choices, and 
venture out into the world,” the Washington 
Post reported at the time.

This is not neglect. Free-range parents 
base the amount of freedom their children 
receive on how much responsibility they can 
handle. In the Meitiv case, the children had 
a curfew and were expected home by 6:30 
p.m., a reasonable hour when it’s still fully 
light outside. When they didn’t come home, 
the parents drove around the neighborhood 
frantically looking for them. They did were not 
notified of their children’s whereabouts until 8 
p.m.

When ‘Stranger Danger’ is actually 
the police and CPS By Katherine Martinko

© Free Range Kids 
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What actually happened? From mother 
Danielle Meitiv’s Facebook page:

She also writes:

“The police coerced our children into the back 
of a patrol car and kept them trapped there 
for three hours [5-8 pm], before bringing 
them to the Crisis Center [Child Protective 
Services], and holding them there without 
dinner for another two and a half hours. We 
finally got home at 11 p.m. and the kids slept in 
our room because we were all exhausted and 
terrified.”

In an interview, the kids confirmed that the 
officer kept them in the car for two and a half 
hours before saying he’d take them home, and 
then, rather than driving them the remaining 
0.3 miles to home, drove 20 minutes away 
to the Child Protective Services building, 
where they remained in custody until the 8 
p.m. phone call to parents. Police authorities 
defended the officer’s actions because “he 
saw a homeless man eyeing the children.”

This is an outrageous and sickening abuse of 
power that really should be hitting the news 
as “Police kidnap children.” This is state-
sponsored kidnapping. From what, exactly, 
were they intending to protect those children? 
The claim about a homeless man nearby is 
hardly substantial if all he was doing was 
looking at them. It appears more as if the 

police have been looking for an opportunity to 
harass this family, to the profound detriment 

of the children, who will likely 
be deeply affected by such 
a traumatizing incident.

How dare the state think 
that raising independent, 
self-reliant, and aware 
children is a crime? The 
way in which the majority 
of North American children 

are being raised nowadays – parked in front 
of screens for hours on end with minimal 
parental interaction and almost no time 
spent exploring outdoors – is what should be 
punished. Those are the truly irresponsible 
parents, who are unwilling to take the natural 
risks associated with raising well-rounded, 
confident individuals and who prefer to keep 
their children guarded, trapped, and fearfully 
indoors all the time.

If the police are so worried about the dangers 
of that particular neighborhood, then it 
appears they have their work cut out for 
them. How about addressing those issues, 
rather than wasting resources and time 
kidnapping other people’s children under the 
guise of protecting them?

Lenore Skenazy, aka “the world’s worst mom” 
and author of Free Range Kids, wrote on her 
blog yesterday that we need a Free Range 
Kids and Parents Bill of Rights:

“Children have the right to some unsupervised 
time, and parents have the right to give it to 
them without getting arrested.”

14 April 2015
http://www.treehugger.com/family/when-

stranger-danger-actually-police-and-cps.html

When ‘Stranger Danger’ is actually 
the police and CPS page 2
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Our parenting culture pushes and pulls us 
from two directions. Helicopter parenting 
has made us hyper-aware of danger, so much 
so that it’s rare to see children walking by 
themselves or playing alone in the park. But 
we also want to teach our kids independence 
and resilience. When we see kids roaming free, 
we don’t know how to respond. We as a culture 
are so worried about children’s safety that it 
can be difficult to remain bystanders when we 
think kids are in danger. Problem is, some of 
us are inclined to see danger everywhere. The 
Maryland parents who made headlines last 
year for letting their two kids walk home alone 
are once again in the news. Someone saw their 
children, ages 10 and 6, playing alone in the 
park and called the police. The kids are back 
with their parents, but the ordeal raises the 
question, what would you do in that situation? 
What should you do in that situation?

Lenore Skenazy, author of Free-Range Kids:

“If I was going to be there anyway, I would 
watch them for a while. It’s easier for me being 
female to go over to them and say, ‘Hey kids, 
do your parents know you’re here? Do they 
let you play here?’ If I was terribly worried, if 
it seemed like they had been there for days 
and they’d made friends with the rats and 
they were eating roots, then I might say, ‘Can 
I call your parents just to make sure that 
everything is fine?’ One of the problems is that 
now we’re afraid that any interaction with kids 
will be considered that we’re the predators.”

When would you call the police? “Certainly, if 
a child looks distraught, abandoned, beaten. 
And if you talked to the kid and they couldn’t 
explain why they were there, I would be 
concerned.”

Tracey Warren, national director of Injury 
Prevention & Education at Child Safe Canada:

“You don’t know if the parents are sitting 
in their front window across the street 
watching. And you don’t know how old those 
kids are. So we have to slow down and look at 
the big picture. If you see children in distress 
you always step in and intervene. If you see 
any crime in progress you’re going to call 911. 
As a safety expert, I’m happy just to see kids 
in parks these days. Why are you a stranger 
going up to start speaking to these kids 
in a park? If there’s nothing happening and 
they’re safe and they’re playing, why are you 
intervening? Allow the children to play.”

When would you call the police? “In the 
preschool age. I would first audit the 
environment, look for any adults around, 
ask them what’s going on, if there’s anyone 
tending to these children. And then and only 
then would I ask the children where their adult 
is. And then if there was no adult or there was 
something that seemed amiss, then I would be 
contacting the police.”

Ricky Shetty, Vancouver-based founder of 
Daddy Blogger:

“It’s always good to talk to the actual kids. 
I’d ask them, ‘Are you guys okay? Are your 
parents around? Are they coming to pick you 
up?’ That way you’re not assuming things. 
Their parents could be in the washroom or 
coming in five minutes. You don’t want to be 
too quick to call the police. But you could call 
the police not to come but just to get some 
advice on what to do in that situation.”

When would you call the police? “If I saw the 
kids were scared or in any kind of danger. Or if 

You see kids playing alone in a park, no 
parents in sight. What should you do?

By Dave McGinn
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I talked to the kids and they sounded unsure 
or unsafe. It’s better to call the police and be 
safe than not call the police and something 
bad happens.”

Jennifer Sidhu, Toronto Police spokesperson:

“If you have a 10-year-old and they’re 
responsible for their age, it’s just like 
babysitting. There’s no set age on when a 
person is allowed to babysit. If they showed 
that they’re mature and responsible for their 
age, they’re given the responsibility. If they’re 
at a park at 5 or 6 p.m. and the lights are 
still on and the sun is still shining, there really 
isn’t anything from a police standpoint [to 
warrant concern]. If you feel that they are in 
danger or they look like they’re in distress or 
that they may need help, then definitely be an 
involved citizen and ask, ‘Are you okay? Do you 
need help? Where are your mom and dad?’ But 
if you’ve got two kids just playing in the park, 
it wouldn’t be suspicious on the part of the 
police, nor would we investigate it.”

When would you call the police? “If they look 
uncared for. If they look hungry or their 
clothes are dishevelled. They seem distressed 
or they’ve been crying. Something like that 
would be an indicator that yes, maybe police 
do need to get involved. It’s better to be safe 
than sorry in that sort of situation.”

Linda Liebenberg, co-director of the Resilience 
Research Centre at Dalhousie University:

“From a research perspective, I must say what 
I’m seeing more and more is that when you 
have more of that sort of that old-fashioned 
community response to things, I think things 
tend to go a lot better. Being an engaged 
citizen, not handing this off to someone else 
and saying, ‘Here’s a problem, you come deal 
with it,’ and assuming there’s a problem.”

When would you call the police? “If you go up 
to them and ask if they are okay or where are 
their parents, [I would call the police] if their 
responses cause some kind of concern.”

These interviews have been condensed and 
edited.

13 April 2015

http://www.theglobeandmail.com/life/
parenting/you-see-kids-playing-alone-in-a-

park-no-parents-in-sight-what-should-you-do/
article23905788/?click=sf_globe

You see kids playing alone in a park, no 
parents in sight. What should you do?

page 2
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Play 
Book  
Reading  
Club. 
 
L'Enfance Nue. Madchen in uniform. El Sur. 
PatherPanchali. The spirt of the beehive. 
The night of the hunter. My childhood. Aniki 
Bobo. Berta's motives. Hugo. Innocence.  
Alice in the city. The mirror. The white 
balloon. Kes. Ivans childhood. Fanny and 
Alexander. The white ribbon. The 400 
blows. White Mane. The apple. My Life as a 
dog. Fish Tank. Good Morning. Machuca. 
The cement garden. No one will play with 
me. Walkabout. Whistle down the wind. The 
kid with a bike. The son. The devils toy. And 
so many more........................ 
 
 
ALL ARE INVITED TO THIS SPECIAL MEETING OF THE PLAY BOOK 
READING CLUB, WHICH HAS A THEME  “FILMS MADE IN TO BOOKS OR 
BOOKS MADE IN TO FILMS” ,PLUS ANY OTHER BOOK ON PLAY AT:

Homerton Grove Adventure Playground
Wardle Street,  London, E9 5QG 
 
11th June 7.00 to 9.00

Aim: to widen knowledge of books around the subject of play, playing and 
childhood. 
 
Any questions please ask Grant at:freeplay@onetel.com Or phone on 07970 393 573. 
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Play Wales events

Research conference: Towards play sufficiency
11 May 2015 - Catrin Finch Centre, Glyndŵr University, Wrexham

This conference will share the findings of a wide range of research. 
The conference will consider: how the environment impacts on the play 
experiences of children and young people; and the role of adults in 
cultivating and creating environments that support children to play in their 
communities. We will be joined by Professor Fraser Brown. 

Booking deadline: 5 May 2015 

Playworkers Forum 2015 
17-18 June 2015 - Lower Porthamel Farm, Talgarth, Brecon

A two-day, residential playwork training event under canvas that gives 
playworkers in Wales the opportunity to learn from each other and 
experienced playwork trainers. It guarantees plenty of space for group 
reflective practice, sharing practical playwork skills and exploring current 
play and playwork topics, whatever the weather.

Book by 1 May 2015 for the early bird delegate rate 

Spirit 2015 
13 October 2015 - Holiday Inn, Cardiff 

A day packed full of inspiring keynote speeches, lively discussions and 
workshops for anyone with an interest in or a responsibility for children’s 
play. We will be joined by:

•	 Judith Hackitt, Chair of the Health and Safety Executive (HSE)
•	 Lesley	Griffiths	AM, Minister for Communities and Tackling Poverty
•	 Dr	Mike	Shooter, former President of the Royal College of Psychiatrists
•	 Professor David Ball, co-author of Managing Risk in Play Provision: 

Implementation guide. 

Book by 1 June 2015 for the early bird delegate rate 

Book your place at: 
www.playwales.org.uk/eng/events
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iP-D!P Development of Playwork Programme

Would you like to take part in an exciting learning experience to re-energise and 
enhance your practice within the field of play and playwork?

Would you like to share your passion for playwork, the ideology of playwork, and 
the “UK” playwork approach with partners across Europe?

Would you like to further your understanding of the impact of culture on approaches 
and programmes that support children’s play across different European countries?

(If yes, the iP-D!P Development of Playwork Programme, or iP-D!P DOPP as we like to call it, is for you!)

The aim of iP-D!P DOPP is to improve the quality of life experienced by children and young people through 
sharing the ideology of playwork and the “UK” playwork approach with a range of partners across Europe 
and by learning how different European countries train people who work with children in non-school 
contexts and about the various types of programmes that support children’s play (drawing upon the impact 
of different European cultures)

Participating in iP-D!P DOPP will:
• enable you to make comparisons between the UK and other European countries 
• encourage you to reflect on and challenge your understanding of play provision and playwork. 
• help to inspire, stimulate and re-energize your work within the field of children, youth and play; and;
• have a positive impact on your teaching approaches and everyday practice through the 

incorporation of new ideas and ways of thinking, an improved skill set, and growing confidence.

During 2015, we will be working with a range of European partner 
organisations to be able to host six, one-week tours (or mobilities as we like 

to call them). These will take place in Turkey, Spain, Germany, Ireland, 
Denmark and Sweden!

Each mobility will involve participation in a range of activities to include:
• Observing and shadowing European partners undertaking teaching and delivering training (in order 

to gain insight in the ‘how to’ of delivery methods, as well as to discover new tools to improve own 
teaching practice)

• Delivering a programme about play and playwork (e.g. training session/ workshop/ seminar), and 
identifying strengths and weaknesses in own personal training delivery

• Meeting with an education institution or training provider to look at the content of their 
qualification/training programmes, and to compare and learn from each other

• Participating in a seminar with professionals from a parallel area to discuss approaches to working 
with children in informal contexts

• Visiting places and observing environments where children play
• Undertaking regular reflective practice and recording experiences in a personal daily journal - text, 

audio or video, 

All participants will be expected to contribute to the planning of their preferred mobility and will also be 
required to demonstrate a commitment to evaluation and dissemination activities upon return. This will 
include attending the 2016 National Playwork Conference and delivering a seminar presentation
relating to your specific mobility.

To take part in a mobility, you will be required to pay a registration fee of £100, as well as a refundable 
deposit of £50.00. All overseas travel, accommodation and food costs are paid for by the programme.

If you would like to receive further information regarding iP-D!P DOPP (to include specific mobility dates) 
and an application form, please email nicola@meynellgames.org.uk.

Please note that all applicants must be involved in the process of upskilling / teaching others in the 
playwork sector and will need to have already completed training in “how to deliver training” and must be 
occupationally competent in Playwork. Remember - this programme is NOT a one week holiday, but a 
intensive learning experience which will undoubtedly encourage you to challenge, reflect upon and 
enhance your current playwork practice.
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Out of School Alliance 
Help and support for out of school clubs 

The Out of School Alliance (OOSA) is the national organisation 
for providers of out of school care. The OOSA Jobs Service lists 
playwork vacancies in after school clubs, breakfast clubs and 
holiday clubs across the UK. For more current vacancies see: 
www.outofschoolalliance.co.uk/job-vacancies 

Job title Location Closing date 

Playworker Wells, Somerset 1 May 2015 

SPARKS requires a play assistant to work as part of a team at a busy out of school 
club in Wells, Somerset. SPARKS provides wraparound care in term time and is open 
from 8am-6pm during school holidays. Help with planning and carrying out fun 
activities both inside and outside for children aged from 4-11 years. A relevant 
Level 2 qualification is required. 
Hours: 2.5—5 hours per day, 5 days per week, term time and holidays. 
Salary: £7+ per hour according to experience 
http://www.outofschoolalliance.co.uk/job-170415 

Playworker / Play Leader Chingford and Woodford Green 21 May 2015 

Yellow Birds is looking for a qualified practitioner (Level 2/3 in fields such as 
Education, Playwork or Childcare) with experience of working in Breakfast, 
Afterschool and Holiday Playscheme settings. You must be passionate about caring 
for children and able to help deliver a quality service. The role includes leading 
games and activities, as well as drop offs and collection of children.  
Hours: 4 hours per day, 5 days per week, during term time. Possible holiday hours. 
Salary: Dependent on qualifications and experience  
http://www.outofschoolalliance.co.uk/job-210415 

Deputy / Club Manager Greenwich, London 31 May 2015 

The Holly Tree Club is a highly successful club caring for over 100 children, 5 days 
per week. It is looking for outstanding practitioners in playwork and childcare to 
join the team and help the club expand its provision to offer breakfast and holiday 
care in addition to the very popular after school club. 
Hours: 3-7 hours per day, 5 days per week term time, holiday hours negotiable.  
Salary: Very generous, dependent on qualifications and experience 
http://www.outofschoolalliance.co.uk/job-220415 
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Call Michael 
07930 473396

Thinking 
of advertis-
ing for new 

staff?
Do it HERE!


